Direct Instruction Lesson Plan
Author: Ryan Jacobs
Date Created: 1.30.2013
Subject(s): World History
Topic or Unit of Study (Title):  The French Revolution
Grade Level: 9
Materials: 
-Popcorn (freshly popped is best!) or M&Ms. Anything that gets the attention of the students.

-World History journal or some activity that students can be engaged in at the start of class.

-Juice or some kind of enticing refreshment.

-Teacher copy of A Tale of Two Cities.

*Optional: What Your Fifth Grader Needs To Know, “The Three Estates and the Old Regime.” (I know. This is a high school class but this book is a great source even for secondary teachers).
Summary (and Rationale):  

I. Focus and Review (Establish Prior Knowledge): Students need to have knowledge of the idea of feudalism during the Middle Ages, including the roles of the social hierarchy. A review of the American Revolution and the Declaration of Independence will assist in their understanding of the French Revolution. 

Students will need to have an understanding of the following vocabulary: Revolution, Industrial Revolution, Political Revolution, Scientific Revolution, Estates, Ancient Regime, Brocade, Valet, and Artisans.

II. Statement of Instructional Objective(s) and Assessments: 
	Objectives
	Assessments

	In this activity, the teacher expects students to see the perspectives of each group. Students should see that the nobility would have no problem with the status quo, while the peasantry would cry foul over their treatment. If students exhibit an understanding of the issue of fairness and its role in the French Revolution, they have met the main objective of the lesson.
	1. Short quiz on the vocabulary to assess understanding of the terms. Grade quiz on a 100-point scale.

2. In essay form, students will write about how they felt about being left out of the popcorn activity. The students that were chosen to participate will write about how they felt and the reaction of others.

- Did the “peasants” feel that they were treated unfairly?

- Did the “nobility” have a feeling of superiority?

- How did one group feel toward the other? 

- How do they think the real peasants, clergy, and nobility felt?

4. Student discussion should follow of the actual causes of the French Revolution. Students should be led to infer some causes from the lesson, and should be guided by the teacher to see the roles of poverty and hunger, the middle class’s desire for power, and the financial crisis in France brought on by the French and Indian War and France’s aid to the colonies in the American Revolution.

5. Write a letter to King Louis XVI giving advice on how he might avoid a revolution in his country. Teacher assessment for the letter will be aided by the following rubric.

 — Student addresses all components of causes of the revolution and is able to suggest specific compromise positions for the king.

 — Student addresses some causes of the revolution and suggests solutions OR student cites all causes of the revolution and makes general suggestions to avoid crisis.

 — Student addresses two or fewer causes of the revolution and letter is weak in giving reasonable solutions. Specific detail is not present.

 — Student addresses the prompt, but fails to give any reasons for the revolution or suggest any solutions indicative of understanding the causes of the political crisis.

6. After reading the first seven pages of A Tale of Two Cities, discuss with the class the quote “It was the best of times, it was the worst of times,” and have students respond on paper with their viewpoint. This short essay should be assessed according to the rubric above, with strong supporting detail for the point of view chosen by the student. A “4″ paper will contain several reasons for the student’s choice and will contain elaboration in the form of specific detail and examples. A “3″ paper will contain several reasons with less specific or weaker elaboration. A “2″ paper will have a response to the prompt, but the student will have failed to provide elaboration for his reasons. A “1″ paper might be a simple response to the prompt with sparse to no elaboration and reasons that are vague or do not address the topic.


Teacher Input (Present tasks, information and guidance): 15 Min
  1. Place freshly popped popcorn in a conspicuous location so that the aroma of the popcorn is filling the room and causing a Pavlovian response to your always-hungry high-school students. Depending on the size of your class, have enough popcorn and drinks to distribute to about one-fourth of your class. In a class of twenty, prepare for five, for example. Make no comment nor give any reaction to what the goodies are for.

2. When tardy bell rings give an assignment such as writing in World History journals. The journal prompt can be pertaining to an current event. As the students are engaged with their writing activity, begin to share the popcorn and drinks with the five students you have chosen to share with. Again, make no comments to the “peasants” who will no doubt start to complain and comment about what is going on. Observe the outward reaction of the other students.

3. After about ten minutes, introduce the French Revolution. Begin by discussing background information and how the American Revolution ties in with the French Revolution. Lead into a discussion with a comparison between the behavior and rule of King Louis and your own behavior at the beginning of class.

Guided Practice: 65 Min 

1. Continue the discussion with how the students who received no treats reacted and the reaction of the peasants in France. Put comments and reactions on board or overhead.

2. Have a short lecture and/or prepare an outline for students discussing the three estates: Clergy, Peasants, Nobility.

3. As a class define “revolution” and relate the term to the revolutions of the 17th, 18th, and 19th centuries, stressing the idea of “change.”

4. After discussion of topics has wrapped up, read the first (roughly) seven pages of A Tale of Two Cities.

5. Discuss the quote, which should be written on the board, “It was the best of times, it was the worst of times.”

Closure: 5 Min

As the period comes to a close and since we as teachers are not anything like the arrogant, selfish King Louis, take out your hidden stash of popcorn, drinks, and M&M’s and share with all. See the “assessment” section for concluding the lesson.
Independent Practice: Short Quiz (5 Min.)/Essay (Homework Due Overnight)

STANDARDS: WH.H.6.2

Analyze political revolutions in terms of their causes and impact on independence, governing bodies and church-state relations. (e.g., Glorious Revolution, American Revolution, French Revolution, Russian Revolution, Haitian, Mexican, Chinese, etc.).
Technology:

HS.SI.1: Evaluate resources needed to solve a given problem.

HS.SI.1.1: Evaluate resources for reliability. (Reliability can be determined by currency, credibility, authority, etc. depending on the curriculum topic).

HS.SI.1.2: Evaluate resources for point of view, bias, values, or intent of information.

HS.SI.1.3: Evaluate content for relevance to the assigned task.

HS.TT.1: Use technology and other resources for assigned tasks.

HS.TT.1.1: Use appropriate technology tools and other resources to access information (multi-database search engines, online primary resources, virtual interviews with content experts).

HS.TT.1.2: Use appropriate technology tools and other resources to organize information (e.g. online note-taking tools, collaborative wikis).

HS.TT.1.3: Use appropriate technology tools and other resources to design products to share information with others (e.g. multimedia presentations, Web 2.0 tools, graphics, podcasts, and audio files).

HS.SE.1: Analyze issues and practices of responsible behavior when using resources.

HS.SE.1.1: Analyze ethical issues and practices related to copyright, not plagiarizing, and netiquette.

HS.SE.1.2: Analyze safety issues and practices when using online resources (legal and criminal consequences, long-term career consequences of behavior).

Plans for Individual Differences:

For students that have difficulty understanding the concept of a timeline, I will have them work with other students on the in class project.  

For students who grasp the concept quickly, I will have them work with other students that are having difficulty comprehending the assignment and information at hand.
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Quiz

	Q.1) 
	The need for gunpowder and weapons led to

	
	


	A.
	the Storming of the Bastille


	B.
	the Declaration of the Rights of Man


	C.
	the riots of 1791


	D.
	war with Austria/Prussia


	Q.2) 
	In 1789, King Louis XVI summoned the Estates-General primarily to

	
	


	A.
	eliminate feudal dues.


	B.
	increase the influence of the peasants.


	C.
	raise taxes to pay off growing debt.


	D.
	protect the privileges of the First and Second Estates


	Q.3) 
	The Tennis Court Oath was made by

	
	


	A.
	a group of moderates known as Girondists.


	B.
	King Louis XVI.


	C.
	Napoleon.


	D.
	representatives of the Third Estate.


	Q.4) 
	The Tennis Court Oath pledged

	
	


	A.
	that the Third Estate would never belong to a Tennis club


	B.
	that all tennis bracelets in France should be destroyed


	C.
	that the Third Estate/National Assembly would remain together until a Constitution was written


	D.
	that King Louis XVI should die


	Q.5) 
	Which of the following were treasonous acts committed by Louis?

	
	


	A.
	supporting the Revolution


	B.
	declaring the National Assembly unconstitutional


	C.
	declaring war on Austria


	D.
	trying to escape France


	Q.6) 
	Members of the political faction favoring extreme change were called

	
	


	A.
	Girondists. 




	B.
	royalists.


	C.
	Jacobins.


	D.
	"The Marseillaise."


	Q.7) 
	King Louis XVI left Versailles for Paris when his palace was surrounded by

	
	


	A.
	nobles demanding greater privileges.


	B.
	peasants demanding voting rights.


	C.
	soldiers demanding higher wages.


	D.
	women demanding bread.


	Q.8) 
	All of the following French leaders died by the guillotine EXCEPT

	
	


	A.
	Robespierre.


	B.
	Marat.


	C.
	Danton.


	D.
	Louis XVI.


	Q.9) 
	Before the revolution, members of the Third Estate had

	
	


	A.
	a smaller tax burden than the other estates.


	B.
	a voice in government equal to that of the First and Second Estates.


	C.
	greater political influence than the clergy.


	D.
	a high tax burden and little political power.


	Q.10) 
	Which of the following groups was NOT exempt from the French taille(primary tax)?

	
	


	A.
	Louis XVI


	B.
	the Third Estate


	C.
	the First Estate


	D.
	the Second Estate


